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ABSTRACT 

Study skills research has progressed within tha past 
ten yaars from primary conearn with ovart and observable study 
behaviors to an eMwination of cognitive and motivational procassas 
underlying student learning and achievament outcomas« Howaver, thara 
is still need for a mora eomprahensive approach which intagratas tha 
behavioral, cognitive and motivational perspectives. The importance 
of students* feelings in motivating behavior cannot be ignored, but 
as yet no instrument has integrated the Question of students' 
emc ;ional involvement in what they are studying, A group of 
educational psychologists has been developing the Self ^Assessment 
Questionnaire ISAQ), which would be a complete study instrument, one 
that includes motivational as well as behavioral and cognitive 
dimensions. The SAQ avoids use of the words "skill" and "study** 
because these terms suggest something that is readily observed. The 
SAQ has been tested on a sample of black students and is intended to 
assess values especially important among blacks, including 
self-esteem, performance attribution, and anxiety, (RR) 
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Researoh an study skills hmm gained nQmantum in reoent y#ara« This 
refloats thm ineressad regognitiDn asoi^ eduaationEl psyahologiats that 
study Aills is an is^ortant element in the total learning aKperienoa of 
stydentB« Thtm reaognition is reflaoted in the suggestion by Rahwer 
(1984) that a sub-speoiality withiJi the field of Eduoational Fsyoholagy 
oalled "Eduaational Payahology of Studying" be create, Eohwer (1984) 
argued that aoadasiD learning and aahievement result not only from 
instruction but also from studying » idiiQh is in effeat the prinoipal aeans 
of self eduaation throughout life" (p,1)« His assertion that aoherent 
and visible psyahology of studying has not yet been forged*^ (p.l) alearly 
UJidersQores the major issue of this paper, %Aiiah is that the agisting 
researoh on studying and study skills , though oxtensivep has not 
adequately combined the major variables which have been shorn to aorrelate 
significantly with learning outcomes , espeaially among m^ority students, . 
Although some researchers (e.g., Weinsteini 1982) have attempted to be 
more aomprehensive in their approach ud have moved to include items in 
their ijistruments which measure cognitive and motivational variables i 
there still exists a need for a more thorough ud integrative approach, 
utilising more aomplete mnd multifaceted instruments which are sensitive 
to the unique characteristias of minority students. 

The existing resaarah has approached e^camination of study skills from 
four basic perspectives. These perspectives are as follows i 

Behavioral Perspeative* The assiusption of this perspective is 
that external or environmental conditions and observable behaviors may be 
associated with effeative learaing. instruments have been developed to 
assess the extent to which these conditions and behaviors influence 
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learning p W6r QKmmplm^ mmmmmmmmntu are made of students* fflanagamant of 
tisep notetaking akilla, imdarllnlng strateiles and aelaotion of plaee wd 
time to study. 

Some Inatrufflente djaoluded luder this perspeotive arei 

1« Survery of Study &bits and Attitudes iBBMA)^ (Broim and 
HQlt^anp 1967) 

2i Colaifornia Study Hetods Survey (Carters 1958) 

3. Study Habits Investory (Wrenn, 19^1) 

4. College Adjustment and Study Skills Inventory (Ohristensenp 

1968) 

2. Cognitive Perspeotive i This is basioally an information 
prooeasing perapeotiveg The aaaumption of this perspeotive ia that 
todividuals differ in the ways in whiah they aoquire, store ^d retriava 
iJifDrmation from memory. Xt reoogniEaa the atudant as an aotive learner. 
This parspaotiva balievaa that the effieieney with whieh information is 
prooessed influenoes the performanee on taaka whieh maaaura learaing on 
that informEtlon. Inatrumants have been developed to assess tha axtant to 
whioh stujenta employ oognitive strategies in atudyii^ aubjaot matter. 
For example p assessments are ^de of the extent to %diiah students utilize 
auoh oognitive operations aai imagery » verbal elaboration p grouping, and 
oognitive organization in the atudy situation. 

Some instruments inaluded under this perspeotive arei 

1« Study Behavior Questionnaire (BiggSp 1970ap 1970b) 

2. Inventory of Learning Prooesses (Sohmeakp Rlbiah, Ramanaiah, 

1977) 
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3^ The Laaraing atratagy Inventory (Dansmraau , LonEf McDonmld 
and Atkinaanp 1975) 

4. Salf-regulmted Learning Strategiis CCornOi Oellina and 
Copper I 1982) 

3. Ifotivatio&al FerspeQtivei fhis perapeptlve Is aonaeraed with the 
affective and psr#onality oharaaterlstieie whloh i^fluenos studente* 
approaah to studying and learaing. The llt^riturs has fooused primarily 
on two diMsnaions, an^eiety and attribution. 

(a) Apxietyi The assuaption is that a high level of ^xiety 
toterferes with a student's ability to study and learn effialently. Iteile 
it is aoknowiedged that a oertain amount of iroueal is positively 
motivational p a^ccassive anxiety Is viewed as being detrimental to 
learnings iKoesaive anxiety is believed to Interfere with students* 
reoall of prior learning in h^hly stressful situations* Instruments have 
been developed to assess the Intensity of theitudent's preoeoupation with 
negative feellnga ooncerning examinations « 

Some instruments included tmder the anxiety perspeotlve inelude: 
1. Bulnn Test Anxiety Seale (BTkm) (Sulnn, 1969) 
a, Worry-^^tionallty Soala Clferrisi Dmvis mnd HutohinSi 1981) 
3# The Checklist of Positive and Negative Noughts (Galassip 
Frlerson and Sharer , 1981) 

(b) Attributions ^e assiuiption is fcha^ the tendeney to 
attribute aeademio suooess or failure to oertain oauses Qmn generate 
feelings of oompetenoe or Inoo^etenoe in stydentm and affeot their 
subsequent perforaanee. For example, it is believed that ^dividuals who 
have a high expeotwey for sueoess in aohieveiiDt situations attribute 
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s^oess to IntarQal causas mnA fmiiuipe exter&al aauees. Xnstrumonts 
^ave bmmn dayeloped to assess the bipolar dimensloDa of student oausal 
attr^.butidns for suagess or failure in aQadamlo sattisgs. 

Soma Instruments Inoluded under the attribution perspeotlve iAOludei 
1< The Survey of Aohlevement Responsibility (SOAR) (Hyakmanp 

1985) 

2. AQadamlo Performanoe Attribution Soale (Corno, Collins and 
Copper, 1982) 

(a) Self-esteem The assumption Is that the self^peroeptlons 
that students hold relative to their ability in oertaln subjeot areas 
Influenae their mpproaah to studying and their performauioe In those 
subjeot areas. The evldenoe auggeste that the higher the aelf-esteem| the 
more liicely the student is to be suooessfule Notieeably absent are 
instruments whioh inolude self-eateem, Instrt^ente need to be developed 
to assess students* self -evaluations for aeademio work, in general, ud In 
partioular subjeot areas* 

Oognitive-*Motivational Ferspeotlvei The assumption of this 
perspeotlve Is that student learning refleots an Interaotion between 
oognltlve prooesses and motivaitonal states* Instruments have been 
developed to assess multiple dimensions of u Individual as these relate 
to studying. The data generated by these instruments usually result in 
%Aat may be oalled a v^leara^Lng profile". 

Some instruments inoluded imder this perspeotlve are: 

1« The Learning vid Jtudy Skills Inventory (LASSI) (Welnsteln, 

1982) 

2, The Study Questionnaire developed by Pintrloh (Pintrieh, 

1986) 

6 
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Bmaiary Study Skills Resamroh 

Haoh «f thm study ^llls rdsearob has been foQused ©n study teohnlquea, 
fflstbods and etrategias ud, as a result, TOSt study ^ills results foous on 
thesi. S^wev#ry jjiaraaslnily researabars bava begun t© exaalne the ©©gnitive 
frooasaes^ i^lah uaderlie effeotive studylsg and new instruisents have been 
devaloptd Studies iiAii©h have f©aused ©n study strategies have ©©nsidered suuh 
tiobnlqui^s asi QQtetaklng, underlining, summarizing , rereading, paraphrasing, 
struoturi^^ and tiMm sanagement (Pansereau, et al, 19791 Qoldmw and Wrenn, 
1973I Itoreachie, 1984; Lipsky, 19831 Snyder, 19i4), Studies whieh have fooused 
OS cognitive pr©oasses have examined suoh mental ©perati©nal ©©nstruots mmt 
oinfeil i mag ery, verbal elab©ration| ©ognitive salf-taUC| grouping i ©©gnitive 
©rganisation , surfaoe and deep proeessing (Riokards and Friedmm, 1978| Anderson 
atad Arbrus^er, 1932| Weinstein, Zimmmrmmn and Palmar, 19851 Entwistle mnd 
Riffiidin, m9B2i Sohulte mnd Weinsteinj 1982| Bligs, 19791 Svensson, 1977| Morton 
and Sal jo ^ 1976 1 Fressley and Levin, 1977| Rohwer, Haines ^ Eoff ^d Wagner, 
19771 WateM, 1981)* 

The oe>£nitive approaeh to analysing study skills is based on information 
praoaseiiis sodels. It reoognizes that the student is rni aotive learner with m 
exiorsous tempaaity for oognitively manipulating the information he/she studies. 
It does n^^ soek t© negate the imp©rtuoe ©r usefulness of study strategias but 
provides bridge between the meohmisti©, ©bservable bebavi©rs involved in 
studying aAd the performanoe ©ut©omes whioh are ©bssrved* In ©tber w©rds, 
©©gnitive jx^esearoh in study skills offer b^othetioal oonstruots as variables 
%^ioh int^a^ene between ©bservable study behavio«^ and perforffluee ©utoomes. 
Instruments have been devel©ped t© verify Mid assess these results. Certainly, 
reasaroh &n d©gnitive pr©oessing in the study skills literature has ©©ntributed 
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substantially to a better understaiadi^ of the preoe^eses underlying learning 
behavior and outoomea. 

However, a void dontinuea to e3£iit in the litarafcure. This void relates t© 
the dearth of studies irtiioh aoffibine thi three perspectives , behavioral , 
oognitive and TOtivationalp in a ooipreheosive and ttoorough analysis, 
Furtherniore , i^ile the behavioral QDgnitive pera^^eotives have been 
adequately treated , the TOtivatlonal perapeotive hm been addressed rather 
sparingly. 

The inadequacy of rt^searoh inveatliating the rela^tionship between the 
motivational oharaoterlitics of students and their st^udy behavior , is refleotive 
of the defioiency of many study skills Instrumants inu not ineluding items on 
relevant motivational variables and partioulmrly on s*-«lf esteem, perfarmMoe 
attribution and anxiety* The review of available stu^y ^ills instruments 
indicate that mpst of them tend to feous on study teaHmlqueSj oognitive 
processes underlying study techniquei or both. Few ianolude Itens on self-estoeo 
performmoe attribution or w^iety. Yet these variables have bten found to be 
significantly related te aohievement ind known to be apartially aignificant for 
black students, thes# three variablsi are ej^edded itti the Self-Assessnent 
Qiiestionnaire (SAQ) developed by our group at Tale, Vbe literature on these 
three variables is ai^mariTOd belowi 
Self*esteem 

The evidence IJjiklng self-esteem to behavior in ge&eral md to academic 
performance in particular is oo^lex and inoonclusive (Wattenberg Md Clifford, 
19641 Farloff md Datta, 19651 Brookover, 1967| Cooper*-Mith , 19671 Purkey, 1970| 
Olson J 19701 Haplin, Haplin and Torranoip 1984| Hatch»r, Felker md Tr if finger, 
1984 1 Shavelson, Hubner and Stanton, 1976 1 Sprigle, 19p80| Itorsh ^d Jackson, 
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1981*1 Marshp Paricer and Bmrnea, ibprf/as), SgltAf -esteem is defined by 
CoDpersmlt^^ (1960, 1967} as the a^aluiti^s s pnmrmon makmm of hiQ/her§alf« Dia^ 
(1984) ©b^erved that ^aelf-^staeffi lipUfS ti^m lioainteoajiQe of self-evalumtian , 
^spreosss an attitude mt approval or dlsapprdya^Ai ^ and Udloates lAether or 
notthm peraoo believes har/hioJeir to be eftpSb^*.# » algnlf leant g suoeeiaf ul ^ 
worthy Brandea (1969) def^aa ailf^steeiD nS m "a standard by wfaleh a persQn 
Judges her/hisiself , an eatl&ateg a fialiQi; ^d m an eootlons** 

Self-esteem as a oonoept provtdii a FrBm^^^oumTl^ within whiah to ufiderstand a 
person *a\ adjuatmant to the epvirouinti It etio^^as^asses a person's ptrQeptionSi 
feelings, attltydes and a plathoro, sf inner PbOfr.^ions whieh have been shaped by a 
person's experieooes and esviron0t]it| aya^aaPtl ^ and failures, relnforaeiaents and. 
pimishments (Gelford, 19631 HerbeM, Gilford afl^-d Hartaan, 19691 Van Tmer tod 
Hoamiai^, 19791 PQWer and LittlSi 1981 j Brq^k^^^r and Wallnau, 1981 A 
person's self-esteem may be viewed is an intP^^^mllEation of the many refleoti^ns 
of him/herself that a person reoelvis frota slg^^dfioant others i parantSi 
siblings, peers, teachers and oth^r adults (Co^^^ey, 19Q2| Sprlngle, 1980} . 
Negative or positive feelings about one 'i $m%t iUn a given situation Influenoes 
one's adjustment In that situation « Ai wmi po^^^nted out earlier, many students 
ttcperlenoe difficulty in sohooig fiotbeoau^^ low Intelligenae , lack of 

mbllity or even la^ of effort but biaauB^ have made the assesament thab 

^bey are Ineapable of performbig welli io^Mot^i^ someiiherei from somione they 
reoelvad a negative message about tbsir o^pMl^i^ty, internalized It, believed 4t 
It has beoome a self-f%ilfilling prspb^^^^i 

The ubiquitous influence of the silf ^ita^^ on students' attitudes and 
approaeh to studying is oonoelvably no lemB strlAdent than It is in atber areas 
©f behavior and sshool perfornanoa^ In fwtf #ttoy evidenQe liiyfiing silf*estee» 
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to study behavior My provide the siisslcg between self-esteem and 

aohievemeat. The researahy as earlier disaussed, shows that self -esteem is 
signifioantly related to aohieve&ejit but It does not proffer a oause-Hiffeot 
relationahip and does sot provide operational eicpluations as to ^y a 
negativeself-esteeiD gets translated into poor grades ©r low seore^ on tests. It 
nay be oonjeotured that a student who has a low aeademie self— esteem spends less 
time studying and studies less efflolently than a student with a high aeademie 
self-esteem, therefore, aognltively processes aeademio Informtion in mn 
inferior fashion, with the result thst he/ she performs more poorly on aoademie 
tasks. The same individual, however, may have a high athletlo self-esteem, 
spends muoh time training mnd pragtlodAg, develops and etoanoes his/her athletlo 
skills with the result that he/she excels on athletie tasks* 

Hesearoh on the dimensionality of the self-eonaept olearly indloates that it 
is multidimensional (Shaveison, Hubner Md Stanton, 1976)* Self-esteem is the 
self -evaluative oomponent of self-eonQept in speelfla situations md Is itself 
multidimensional, laah speoifle dimension of self-esteem better predicts 
performanoe in the area eover by that dimeaalon than do other dimensions or 
global self-esteem measures. Not only does self esteem of aoa?iemio ability 
better prediot aoadamic performanoe than do global self-esteem measures, but 
self-esteem of ability in speoific subjeat areas suah as math, soienoe, reading, 
English and so on better predlot performmae these areas than a general measure 
of self-esteem of aoademio ability (Brookover, 1967| Shavelson, Hubner and 
Stanton, 1976| Itersh and Jaakson, in press}* Given the speolf laity of the 
nature of the relationship between self-esteem and aoademla performanoe, it 
follows that a similar kind of relationship may exist between self-esteem and 
study behavior, k student who has a positive math self-esteem may spend more 
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time studyini fflath and may study Mth mrm ef f iel#atly than a student has a 
Mgativt sath lair— esteem. On the otbtr hand, a student 1*0 hae a negative 
soienoe self-iStiWD may spend less time studyiog soienoe and study sGianse less 
efflQientlyi with tehe result that he/she aontlnues to per f mrm poorly on soienoe 
tasks. 

Self^steei, §8 noted earlier 1 is influenaed by the envirouDent. An 
acoufflulatioii of txparienoes over time and in different situations results in the 
developmeBt of 1 Baltidimensional view of the self, Lowe (1961) proposed that 
some dimensions of 3elf --esteem are peripheral to the self and are Qhangeable 
lA^reas other diiQa&^ions are more oentral mnd less ohwgeables Piggory (1966) 
and Ludwig and MaalsLa^ (1967) found that suooess and failure in partioular tasks 
oan lower or raiie ^he self-esteem of ability for those partioular tasks and 
generates a rlppli ^ffeot toward other tasks. Furkey (1970) asserted that the 
most important issi^nption that underlies modern themes of the self is that the 
maintenMce snd tnli..^noement of the self is the motive behdnd all behavior, Eaoh 
person then aiisa t« improve and eshanoe the self of whioh he or she is aware. 
If this then is trii.^ and sinoe the environmental foroes whioh lower or heighten 
self-esteem arikn^^wSp Lowe's (1967) diehomoty of the self-esteem into 
ohangeable and imoh^engelable dimensions notwithstand Jjig , students oan be 
assisted to feel better about themselves in relationship to their aoademio 
ability generally inspeoifio areas in partioular « This, in turn, may ohange 

their study habitf ^ud study attitudes , inoreaae their study effloienQy mskd 
improve their peffOK^oanoe on aoademio ta^s , 
Ferforoanoe AttfibufcAong 

FerformMQe ittK*ibution is a motivational oonoept that is akin to Rotter's 
(1966) loous of oon^rol oonstruot. Loous of oontrol refers to mn individual's 
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bsliff abo^^t Aether events ±n the individual's life are □©ntrollad by aventa 
mttmml the person either external to the person or internal. Performanae 

mttr^lbutto^s refers t© the tendenay to attribute a behavioral outoome to 
intBpnml 0^ external oauses* Evidenae exists to show that it is a aonsistent 
ohiPiot©^ ^ralt lAiob influenaes many aspaots of mn individual's bahavior 
(Bernitatrt and Stephens, 19791 Bar-fal md Darom, 19791 IfeMillM and Sprat p 
1980), W#aner(1972t 197Mp 1979, 1980) proposad a thraa dimensional model of 

attrlbutioi^* laah di^ansion is bipolar. The dimensions are (1) loous 
Clntirnal^^xternal) (a) stability (stable-unstable) (3) eontrollability 
(controllable* imDontrollabla)* Thus, there are aight (2x2x2) types of eausual 

attrlbutioo^a whioh individuals aan make with ragard to bahavioral outcomes. 
For egca^aiplaj ability is olassifiad as an intarnalp stab la, unoontrollable 

attPibutiqn ^. Luok is olassifiad as m extarnal, unstabla, unoontrollable 

attPlbutlon ^ Effort is olassified as an internal, unstable, oontrollabla 

attribtttiQn * Thase are represanted in tha grid belowi 



Internal I External 
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Harsh (01964) in Domparing loaus of oontrol mnd attribution theories noted 
that ittribmtiQn theories plaoe more emphasis on oauses (e.g., ability » luok, 
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effort) or outQamea and plmee greater stress on the effeeta of situatic^nal 
variables whloh oan be experlnentally manipulate. This diatinQtion is 
laiportant to the purpoaa of this paper beeause it suggests that attributional 
disposition omn be ohanged and that the effeota of ohanged attributions on 
subaequent behavior oan be systematieally studied. 

Attributions far aoademio outoomes have reoeived eonsiderpble attention and 
study^ Beoent studies have d^dioated that attributional dispoaltion is 
significantly oorrelated with eoademio outoomes (Pagan, et al, 1983| Marsh , 
19841 Edwards mnd Waters, 1981 1 ^'.wers Md Roasman, 19831 Griffin, 1983), 
Attributional diaposition has also been found to be signif ioantly related to 
other personality variablea auoh as self»esteem mnd loeua of control (Edwards 
md Watera, 1981 1 March et al, 1984). Moat inportMtly, the typea of 
attributions that studenta make for success or failure have been found to 
generate feelings of shame, guilt, pride, competence and incompetence in 
particular aubjeat areas* Weiner et al (1978, 1979) fQund that ability 
attributions were llrriced to feelinga of inoompetence (given failure) and 
confidence (given succesa). Effort attributions were associated with guilt 
(given failure) and pride (given aucceaa).i A student who feela Incompetent In a 
given subject ares Is much leaa likely to be motivated to study that subject 
natter than one who feels competent. On the other hand, a student who feels 
guilty about failing becauae he/ahe thinks that he/she did not study enough is 
likely to increase his/her study efforts to do better in order to remove that 
guilt . 

Covington md Ctoelldh {1979a, 1979b| 1979e) propoaed a very interesting 
dAterpretation of the relationship between ability and effort attributions for 
suoeess md failure and affective outoomea. They argued that individuals try to 
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maintain a aelf-#ste®B of hi^h ability beeause of soeiety's tendenGy to equate 
personal worth with the ability to aehieve. They h^othesiMd that failure, 
despite grrmt ©f forty is strong evldenoe of low ability and should result In 
ahaaa and not guilt as propoaed by Weiner. A number of artiolea have been 
written debating whiah oaaual attribution effQrt or ability reaulta In ^ioh 
affeot, ahaae or guilt (Weiner and Euklas 1970| Sohn, 19771 Nleholaa, 1975, 
1976; Weiner, 19791 Covington and Omelioh, 1979a, 1979b, 1979o| Brown ^d 
Weiner, 198^; Covington and toelioh, igS^ia, igSiib, I98M0, 198W). Although the 
views of the researahers differ la terms of Aether It is the ability or the 
effort aaoription for failure that resulta in ah^e or guilt , they all agree 
that oausal attributions for suoeeaa ud failure do have an emotional impaot on 
the student who mkes these aserlptions. Wiether or not an effort aaoription 
for failure In a subjeot area results in ahue or guilt, the motivational effect 
ia likely to be the aame. The person who feela guilt attempts to remove that 
guilt Just as the person who feela shame, iThe best my for a student who has 
failed an esc^j^atlon to remove guilt or ahme ia to do better on the next 
examination. This means to prepare better through more diligent atudy« 

Further evidenae of the oompetent-lnaompetent feelings generated by ability 
attributions for suooess and failure was provided by Diener and Sweok (1978| 
1980). They reported that ahildren who appeared helpleaa in a taak verbalized 
ability attributions when they failed, ^ile ahildren who did not appear 
helpless, verbalized effort attributions. Thus, it seema that ahildren who 
attribute failure to low ability tend to develop feellnga of inaompetenae and 
sanifeat ^ learned helplassnesa a^drome. They refuae to oontinua to try. 
These ahildren are at rl^ for eacperienaing aontinued failure and should be 
identified and assisted to overoome their feelings of Inaompetenoe . Their 
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ability attributions for failure ean and should be ch^gad (Dweok, 19751 Dweek 
asd Reppuoei, 1973). 

Ibility attribution is an Internal, stable , unaontrollabla attribution* 
This seans that a person peroeives his/her failure in a subjeat area as 
being due to a laok of ability believes that he/she is inherently Ineapable of 
suooeeding that area and mmd, therefore , oan do nothing about failing. He or 
she is destined to fail« Effort attribution, on the other hand| is an inforfflal, 
unstable, oontrollable attribution. This neans that a person i^o pereeivea 
his/her failure in a subjeot area as being oaased by a laok of suf fie lent 
effort, believes that since effort oomes from him/her Cinternal) and aan be 
ohanged and oontrolled (unstable mnd oontrollable), then he/she qbh do something 
about failing « He/she can, in fact, exert more effort to suooeed. Ixerting 
more effort very often meus changing one's study habits attitudes mnd methods « 
Clearly, it is important to be able to ohange students' attrlbutional 
dispositions from ability asoriptions for failure to effort asoriptionsg To get 
them to the awareness thaf. they oaui improve their aaademio performanoe by 
exerting more effort, that is, by altering their approaoh to studying. 
Anxiety 

4 substantial body of literature exists linkdjig exoeasive wxiety on the 
part of students to poor performnoe on aoademia tasks (Spielberger , 1966| 
Sieber, O'Neil and Tobias, 19771 ^rris, Davis mnd Huteins, 1981), Tobias 
(1979) observed that uxiety being an affeotive state Indireotly impaots the 
Qognitive prooesses whieh mediate learaing at different stages. Anxiety, 
aooording to Tobias, impaots learning at the preprooessing stage by interfering 
with the degree to whioh external stimuli are registered, at the prooessing 
stage by dlreetly affeeting the prooessing of information relative to task 
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diffiQulty, ralianae on mmory mnd task orgMizationp and at the pestpreoeasing 
staga relative to retrieval « 

The literature Indieates that h^h Mxiety students perform lower thiyn their 
low anxiety Dounterparts in eituations involving evalutative stress* When 
stress is raduoed the differenoea ^ong biih and low anxiety students 
disappear. Thus, being highly anxious in and of itself does not appear to lead 
to low perforffianee but rather it is the interaation between hJ^h anxiety and 
stressful aonditions, 

Sarason (1972) mnd Wii^ (1971) have explained the influenee that high 
anxiety has on student aehieveiaent behavior by hypothesisii^ that high anxiety 
students split their attention between task demwds wd negative 
self-preoQOUpations while low anxiety students devote a muoh greater proportion 
of their attention to task demands. Tobias (1985) pointed out that mterferenoe 
by high test anxiety is inferred from perforffiMoe on examiJiations by 
high-anxiety students. However, he noted lower test soores of high-anxiety 
students Qould be due to less effioient aaquisition of information (study skills 
defiait hypothesis) ^ by interferenae in the retrieval of previously learned 
material (interferenoe h^o thesis) or by & aombjjiation of both* 

Tobias (I98S) proposed that a aareful review of studies whiob exiyained the 
aaqui^ition-retrieval distination should be undertaken before mny definitive 
statements could be made aonoeming the iAfluenoe of uxiety on learning. He 
reviewed a aimber of studies (Wendell and Tobias, 19631 Tobias, igiMap Tobias, 
198Mb and Tobias and Saaks, 198M), He aonoluded that two of the studies offer 
avidenae that test Mxiety interferes with the retrieval of previously learned 
material. HoTOver, Tobias aautioned that further research was needed to olarify 
the effects of interferenae on leara^ig and recall. 
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Study skills raseareh has progressed within the past ten years from being 
primarily sonoerned with OTert and obsurvable atudy behaviors to an axMa^atlon 
of oognltive and motivational prooessee underlyiz^ student learning and 
aohlevesent outoomee* 

Despite the progress, however, there is still need for a sore oompreheasiva 
approaoh whioh integrates the behavioral , oognltive and motivational 
perspeotives. Some attempts have been made in this direotlon but to date no 
reseai^'Qher has suooeeded In developing an instrument ii^ioh adequately integrates 
all three perspeotives^ 

ils humw beings, students are filled with feelings and emotions. The 
parasyzDpathetlo nervous system is mn integral part of the oentral nervous 
system. It provides the fuel whioh sotivates mnd directs behavAor. It oannot 
be ignored* Therefore , for a psyohology of studyi^ to be a valid, useful, 
meaningful and tenable branch of psyohology or even to be deserving of serious 
oonsideration , it must address the question of students* emotional Involvement 
in what they are studying. As Bo^in (1979) not^, psyehologloal verve plays mn 
important roln in the aoademlo aohlevement of blaok ohildren. 

^How do students study? then is not as shallow a question as it may 
appear. It ^ompasses physiaal behavior , oognitive-^intelleatual mnd 
affaotiva^emotional dimensions. Study Instruments, therefore, should not be 
shallow. They should not foous only on the behavioral or the oognltive but must 
inelude the affeotlve. A methodolftgioal step in the development of good study 
skills in students is a odmponentlal analysis of study skills « The Ifale group 
has been working on the development ot the Self •Assessment Questionnaire (SAQ) 
whioh represents an atten^t to offer a oomplete study Instrument, one that 
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Inoludas all three dimensions, behavioral, e©gnit±ve md motivational md the 
development of whioh hM been based ©n a sample of balek students. The term 
"study skills" is todeed somewhat mislaading. The word "rtilla" st^geste 
somethd^ that is readily observed « Study skills iastriuaenta , therefore, tend 
to be limited by this ©onnotation. The SAQ avoids the use of the word "skill" 
or even the word "study'*. Self-assessment connotQa an exMtostion of the total 
person, a three d^ensional view* The SAQ, therefore, offers a new approaoh to 
study "studying"* It attempts to provide the needed J^tegratien amonf, the three 
perspeetives and speoifioally Ineludes items whioh assess self-esteem, 
performanoe attribution Md anxiety, values agreed to be espeQially important 
among blaak students. 
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